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1. Contextualization 

A. Characteristics of the center’s environment 

The educational center Col·legi Mare de Déu de la Serra is a subsidized and 

religious school from nursery and kindergarten to primary and lower 

secondary studies. The school is located in Montblanc, a town of 

approximately 7.500 inhabitants which is the capital of the region Conca de 

Barberà, in the province of Tarragona. Montblanc is a medieval village with 

an old town declared a historic-artistic site, and it’s also known for its 

medieval celebration following the legend of Sant Jordi.  

 

Moreover, this institution is part of the Diocesan Schools of the Archbishopric 

of Tarragona. It is the result of the merger of the Episcopal school of La 

Mercè and the Vedruna school. The center has a lot of history as its origins 

date back to the 13th century. Between 1965 and 1975, the school became 

co-educational, and in 1986 it was renamed Agrupació Escolar Mare de Déu 

de la Serra due to its merger with the Col·legi del Carme of the Carmelite 

Vedrunes. El Carme and La Mercè, under the name Agrupació Escolar Mare 

de Déu de la Serra, coexisted with the uniqueness of being a single 

educational center with one management but two buildings and two 

ownerships: the Carmelite Vedrunes and the Archdiocese of Tarragona. In 

2011, the Archdiocese of Tarragona purchased the facilities of the Vedrunes’ 

school, unifying not only the name but also the ownership of the center: 

Col·legi Mare de Déu de la Serra. Today, Col·legi Mare de Déu de la Serra 

belongs to the group of diocesan schools managed by the Fundació Sant 

Fructuós.  

 

When talking about its economic context, the center is attended by many 

children from the region, showing a great deal of variety both at the family 
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socio-economic level and at the level of racial variety: different countries of 

origin, cultures, and religions. Lastly, this school takes into consideration 

diversity, as different students with special needs attend it. 

B. Significant characteristics of the center for the educational 

intervention 

The center was authorized by the Department of Education in 1993 and is 

currently part of the Catalan educational system within the regime 

established by the LODE. Col·legi Mare de Déu de la Serra consists of two 

spatially separate spaces. In the first space, the nursery, kindergarten, 

primary education and special education are held. In this location there is 

one big building where the nursery is more separated than the other 

educations. The space has three separated playgrounds: one for the nursery, 

one for kindergarten and one for primary and special education. The building 

presents different classrooms, a room with a stage for gymnastics and 

theater, a teachers' lounge, meeting rooms, a library, a chapel, a school 

kitchen and canteen, a chapel and a computer room, among others. The 

schedule for kindergarten and primary education is from 09:00 to 13:00 and 

then from 15:00 to 17:00. 

 

On the other hand, in the second space lower secondary education is held. 

In this space there are three different buildings that belong to the school. In 

the first, there are different classrooms, a laboratory, a teacher's room, an 

office, restrooms for the students and restrooms for the teachers. The next 

building is the chapel, which the whole school attends on specific days. And 

finally there’s another building called the cloister, an enclosed space where 

students can be at break time. In this last building there is the gymnasium, 

the technology room, the music room, the kitchen, the school canteen and 

some ping pong tables. Moving on, there is another different building that 

doesn’t belong to the school at all, as Vocational Training is held there. The 
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schedule for lower secondary education is from 08:30 to 13:45 and then 

from 15:15 to 17:05, except on Fridays, where school ends at 13:45. 

Lower secondary education of Col·legi Mare de Déu de la Serra is attended 

by approximately 120 students, having about 25-30 students in each class. 

The center has one line per course, since it is a small institution. This 

facilitates the close relationship and the more individualized focus between 

student-teachers. Moreover, the majority of the staff and students are from 

the region of Conca de Barberà, although some are from near cities. The 

staff is permanent, and most of them have been working there for years. In 

addition to the teachers, there are staff for the cleaning and canteen service.  

 

Furthermore, the institution offers various services. There is a psychologist 

who usually comes once a week who attends students who need it, referred 

by teachers or parents. Also, there’s a “vetlladora” -a support teacher- who 

is at the center every morning. She is in charge of individualized attention 

with certain students with special needs in specific subjects. There is also a 

nurse who comes on Thursday mornings to solve doubts related to specific 

issues. Also, there is the AMPA, an association of mothers and fathers of 

students, which collaborates with various aspects of the school. Moreover, 

this school is part of the Green Schools program, and therefore there are 

campaigns to raise awareness of recycling and the environment, among 

others. Extracurricular activities -after-school activities- aim to facilitate the 

growth and development of students in all aspects of their personality, in 

accordance with the objectives of the integral education defined by the 

school's ethos. These activities complement the training offer established in 

the curriculum for the educational stage. They form part of the overall 

educational offer of the school, which is communicated to families when they 

apply for a place for their children, and are integrated into the set of 

educational activities carried out within the students' school timetable. On 

the other hand, extracurricular activities take place outside of school hours, 
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and only those students and parents who have explicitly requested 

participation may join. The program for these complementary educational 

activities is part of the school's general programming and is included in the 

annual plan. Furthermore, school transportation is organized by the Consell 

Comarcal for students who are from the surrounding area. The canteen 

service is usually used by both students and teachers from the village or the 

surrounding area. 

 

On the other hand, some key aspects have to be taken into account when 

talking about the Educational Project (PEC) and the Organizational and 

Operational Rules (NOFC). The school’s educational project is based on a 

model of integral education that aims to foster both the personal and 

academic development of students within a framework of Christian values. 

This model is outlined in the school’s mission statement and in the curricular 

projects of each educational stage, while fully respecting the regulations and 

official curricula established by the Catalan Government. The school offers a 

religious proposal in line with the Catholic Church, always presented as a 

respectful offer that acknowledges the diversity of beliefs among students 

and their families. 

The School Council is the representative collegiate body of the educational 

community and ensures the active participation of all sectors involved in the 

life of the school, such as the management team, the ownership, the 

teaching staff, families, students, and administrative and support staff. This 

body carries out its functions while respecting the rights of the different 

members of the educational community. It is composed of the headteacher, 

who serves as its president, representatives of the ownership, teaching staff 

members elected by the teaching body, representatives of families (some 

elected and others appointed by the Parents’ Association), students from the 

third year of secondary education onwards, and administrative and support 
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staff. In addition, other members of the management team or single-person 

coordination bodies may attend meetings, with voice but without vote, when 

topics within their area of responsibility are addressed. 

As for the Teachers’ Council, this is the collegiate body made up of all the 

teaching staff at the school. It is presided over by the headteacher and may 

operate in sections according to the different educational stages of the 

school. Attendance at its sessions is mandatory for all members. Its main 

role is to coordinate educational activities, take part in pedagogical 

decision-making, and collaborate in the development, implementation, and 

monitoring of the school’s educational project and annual plan.The 

educational community is conceived as a cohesive and participatory unit, 

made up of the ownership, teaching staff, students, families, educational 

support staff, and administrative and service personnel. The school is 

defined as an inclusive space for dialogue and openness, welcoming all those 

who share its educational vision. Parents and guardians play an active role 

through the Family Association and collaborate mainly through the school’s 

tutorial action. The school’s internal regulations set out the basic rules of 

organization and operation, as well as the principles of management and 

participation. Through the School Council, all members of the educational 

community are represented and can actively contribute to the life and 

governance of the school. This model of governance reflects the school’s 

commitment to providing a high-quality, inclusive education that serves the 

comprehensive development of its students. Also, teachers’ instructional 

work is a key element within the school’s educational project, as the 

institution educates primarily through the critical and systematic 

transmission of culture. This process takes place in collective spaces such as 

pedagogical teams and the teaching staff assembly, where educational 

practices are shared, coordinated, and reviewed. Stage coordinators (heads 

of studies) play a fundamental role in supervising and leading this teaching 
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work: they are responsible for ensuring pedagogical coherence, promoting 

methodological innovation, and overseeing compliance with the school 

curriculum, in collaboration with the teaching teams. 

Lastly, the teams of teachers carry out their work with the aim of 

contributing to the holistic development of students, as established in the 

curricular project. Teaching programs must incorporate educational 

objectives, content, and assessment activities in a balanced way, with the 

goal of achieving the basic competencies. In this regard, it is essential that 

teachers adapt their practices to the individual characteristics of each 

student, taking into account their different learning rhythms and needs. 

Finally, the school's educational project seeks creativity, autonomy and the 

commitment of students to their learning process. It pursues improving 

academic results, pedagogical innovation, personalized education, joining 

work with families, and training in values and pastoral action. 

C. Characteristics of the teaching staff at the level where the 

intervention took place 

The teaching staff at the school consists of only eight educators, reflecting 

the small size of the institution. Most of them are in their 50s and have been 

working at the school for several years, bringing experience and continuity 

to the teaching team. All teachers hold university degrees. Also, each 

academic year includes an official tutor and a co-tutor who is responsible for 

providing more individualized support to a small group of students. Due to 

the limited number of staff, teachers often specialize in a particular subject 

and teach it across all the year groups, rather than working within formal 

departments. Staff collaboration is a key aspect of the school’s structure, 

with biweekly meetings held every other Wednesday after classes. These 

meetings are dedicated to discussing organizational matters, important 

dates, school trips, student behavior, classroom activities and evaluations. 
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D. Characteristics of the students group where the intervention took 

place 

The intervention was carried out in a 4th-year CSE (ESO) class consisting of 

32 students. The group is notably diverse in terms of cultural backgrounds, 

personal abilities and learning needs. Among the students, there are three 

identified as having high abilities, one student on the autism spectrum and 

several with dyslexia. Apart from that, one girl receives home schooling. The 

class reflects racial and cultural diversity. And, for students requiring 

additional support or curricular adaptations, subject teachers provide 

adjusted exams and materials. Teachers remain attentive to the group’s 

evolving needs and respond with more individualized support when 

necessary. 

E. Characteristics of the usual educational activity in the group of 

students where the intervention took place 

When talking about classroom dynamics, the coursebook is generally 

followed as the main guide for classroom content. Depending on the focus of 

each lesson, specific activities targeting reading, writing, listening or 

speaking skills are incorporated to develop students’ overall language 

competence. Lessons often begin with a short warm-up or review, followed 

by a guided practice and independent work. Interaction patterns vary, 

including individual tasks, pair work and group activities, although 

whole-class instruction remains predominant. Some days the teacher begins 

some lessons with a brief speaking activity, such as asking students about 

their weekend or holidays. This encourages students to engage in casual 

conversation in English, helping them build fluency and comfort in speaking. 

Additionally, the teacher incorporates content from Cambridge exams to 

further develop students’ skills. Each trimester, students are required to 

deliver an oral presentation: the first trimester involves group presentations, 
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the second trimester features pair presentations and the third trimester 

individual ones. Moreover, different learning activities that involve grammar 

exercises, role-plays, comprehension activities, vocabulary tasks and 

collaborative projects among others, are implemented. Individual and 

interactive activities are both included.  

 

Different didactic materials are used by the teacher. As commented before, 

the main resource used in the English class is the coursebook, which 

structures the progression of units and skills. Occasionally some task sheets 

are created or adapted to support specific topics or communicative goals, 

and digital platforms such as Kahoot are used to gamify content review and 

check understanding in a dynamic way. Incorporating videos, short films, 

movies and songs are also recurring resources to engage students and 

expose them to authentic language input.  

 

Moving on, the school incorporates each academic year various outings and 

extracurricular activities. Examples include a theater excursion to Barcelona, 

mountain hikes, company visits, post-compulsory education fairs, camps and 

end-of-year trips. The majority of students always participate in all the 

outings.  

 

Finally, the evaluation criteria is always clearly communicated to students. 

The teacher usually writes the key aspects that are evaluated on the 

blackboard, including the subtopics assessed too. In specific cases the 

instructor follows the criteria that is assessed in Baccalaureate studies or in 

Oxford exams. Besides, the teacher uses different types of evaluation tools, 

combining both formative and summative approaches. Tools include written 

exams, classroom assignments, oral presentations and participation. At the 

end of each trimester, students are required to submit a physical dossier for 

each subject. This dossier typically includes a cover page, class notes, 

8 



 

completes tasks and reflective components. Teachers consider additional 

elements such as effort, task presentation, organization and homework 

completion as part of the overall evaluation. 

 

2. Didactic sequence 

A. Justification 

As Brooks (1964) stated, language is primarily oral, and insufficient speaking 

practice hinders foreign language mastery. Speaking plays a vital role in 

language learning and can help students enhance their communication 

abilities, build confidence, and overcome fears of making mistakes (Nematov 

et al, 2022). However, developing speaking skills can be challenging for 

teenagers. The observations carried out in Col·legi Mare de Déu de la Serra, 

Montblanc, concluded some relevant issues related to speaking in the 

4th-year CSE students. Firstly, limited speaking practice was detected, as 

the same teacher emphasized that the need to cover the fully established 

syllabus prevents him from focusing on practicing speaking as much as he 

would like to. Secondly, students’ lack of confidence and abundance of 

insecurity when speaking English was shown, reflected in low participation, 

fear of being judged and fear of making mistakes. Both issues are closely 

related to the development of speaking skills and the confidence required to 

use them. To address this, the Communicative Language Teaching (CLT) 

methodology was implemented, aiming to develop communicative 

competence (Hymes, 1972) and to reinforce the idea that language learning 

is learning to communicate (Richards & Rodgers, 1986). 

Following this, a didactic sequence was designed to specifically target the 

identified needs. The focus was on topics such as emotional well-being, 

personal identity, strengths and weaknesses, values and critical thinking. 

These themes were selected not only because they are closely related to the 
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students’ speaking difficulties and emotional barriers, but also because they 

are especially relevant to teenagers, who are in a formative stage of 

self-discovery and personal development. Therefore, the chosen subjects 

had the potential to support students both academically and personally. 

The didactic sequence consisted of a five-lesson plan in which students were 

encouraged to learn about themselves, express their opinions, reflect 

critically and engage in meaningful oral communication. The sessions 

included: (1) Getting to Know Ourselves, (2) Watching, Discussing, and 

Reflecting: A Video Exploration, (3) Discussing Cases: Difficult Choices, Big 

Consequences, (4) Who Am I?, and (5) Speaking with Confidence: 

Competition Debate. Different materials were used in each session: Session 

1 (see Appendix A, Appendix B, Appendix C and Appendix D), Session 2 (see 

Appendix E, Appendix F and Appendix G), Session 3 (see Appendix H, 

Appendix I and Appendix J), Session 4 (see Appendix K and Appendix L), 

and Session 5 (see Appendix M, Appendix N, Appendix O, Appendix P and 

Appendix Q). 
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B. Proposal 

Table of the Learning Scenario “A Journey of Self and Shared Identity”: 

Learning Scenario “A Journey of Self and Shared Identity” 

Grade Students Subject Level Course Term Lessons 

4th CSE 

(ESO) 

32 English 

(EFL) 

B1/B2 2024-2025 2nd 5 

Justification 

This Learning Scenario focuses on personal identity, strengths, weaknesses, values and critical thinking, aiming to 

address both students’ speaking difficulties and emotional barriers. These themes are especially relevant to 

teenagers, who are at a formative stage of self-discovery and personal development. By exploring these topics, 

students can improve their speaking skills and also build self-awareness, which is crucial for their emotional 

growth. The lessons are designed to align with key educational objectives, specifically enhancing students’ 

speaking fluency, accuracy and confidence. Through engaging activities that focus on personal topics, students are 

encouraged to participate actively, practice language structures in context and develop critical thinking. This 

approach also ties into Communicative Language Teaching (CLT) principles, emphasizing meaningful 

communication and real-world relevance. 
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Challenge 

Overcoming emotional barriers to speaking in English while activating critical thinking when reflecting on various 

topics. 

Methodologies 

- Communicative Language Teaching (CLT) 

- Task-Based Learning (TBL) 

- Cooperative Learning 

- Gamification 

 

Specific competencies Learning objectives Assessment criteria 

CE2: Understand and interpret oral 

and multimodal texts, capturing the 

general meaning and most relevant 

information, their form and content, 

to build knowledge, form opinions, 

and expand possibilities for 

enjoyment and leisure. 

1. To improve speaking skills by 

focusing on meaningful topics and 

critical thinking. 

2.1. Understand the overall 

meaning, structure and most 

relevant information according to 

the communicative needs and the 

sender's intention of oral and 

multimodal texts of a certain 

complexity in different fields, 

analyzing the interaction between 

the different codes. 
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CE3: Produce oral and multimodal 

texts with coherence, clarity, and 

appropriate register, following the 

conventions of different discourse 

genres, and participate in varied oral 

interactions, autonomously, to 

express ideas, feelings, and 

concepts, build knowledge, and 

establish personal connections. 

2. To actively engage students in 

collaborative and reflective 

discussions. 

3.2. Participate actively and 

appropriately in informal oral 

interactions, in team work and in 

formal oral situations of a dialogic 

nature, with attitudes of active 

listening and strategies of 

conversational cooperation and 

linguistic courtesy. 

CE10: Put at the service of 

democratic coexistence, the 

dialogical resolution of conflicts, and 

the equality of rights for all 

individuals, one's own 

communicative practices, using 

non-discriminatory language and 

eliminating abuses of power through 

speech, to promote an effective, 

ethical, and democratic use of 

language. 

3. To make the didactic sequence 

useful for learning English and also 

for real-life situations outside the 

classroom. 

10.2. To use strategies for the 

dialogical resolution of conflicts and 

the search for consensus, both in 

the personal, educational and social 

spheres. 
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Cross-curricular competencies 

1. Civic competency 

3. Personal, social and learning to learn competency 

Knowledges 

Communication: Development of self-confidence and initiative. Valuation of mistakes as an integral part of the 

language learning process. 

Communication: Application of common strategies for the planning, execution, control, and repair of 

understanding, production, and co-production of oral, written, and multimodal texts, such as reformulating, 

comparing and contrasting, summarizing, collaborating, debating, solving problems, and managing challenging 

situations, identifying relevant information, making inferences, determining the attitude and purpose of the 

speaker, in informal, semi-formal, non-formal, and formal communicative situations. 

Vectors 

4. Quality of language education 

6. Emotional well-being 

 

 

 

14 



 

Lesson 1: “Getting to Know Ourselves” 

Date: Tuesday 04/03/25  Schedule: 16:10-17:05 Duration: 55 minutes 

Timing Phase Grouping Materials and 

resources 

Activities and procedure 

5’ Introduction None - Task sheet 1 

(one for each 

student)  

Explanation of today’s session. The teacher hands 

out Task sheet 1 for the introduction. 

20’ Introduction Individually 

All together 

- Projector 

- Presentation 1 

“Reviewing and 

learning 

vocabulary: 

Identity” 

- Task sheet 1  

Presentation 1 is projected while the teacher 

explains some vocabulary content. Students 

complete Task sheet 1 while the explanations take 

place. As the presentation advances, some 

questions are asked to some students: E.g. “Who 

among you considers himself/herself an organized 

person?”, “What do you do to be organized?”. 
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25’ Development Individually 

All together 

 

- Posters 

- Tape 

- Presentation 2 

“Discussing 

statements: Do 

you agree? Or 

disagree?” 

The teacher sticks different posters on the 

blackboard (“I strongly agree”, “I agree”, “I 

disagree”, "I strongly disagree”). Then, 

Presentation 2 is projected, which consists of 

different statements. In groups, students come in 

front of the class and read the statement that is 

projected, then, they place themselves under the 

poster that matches their opinion. After that, each 

person in the group should comment on why they 

agree or disagree, and what they think about the 

statement, while the teacher asks them some 

questions for them to think deeper and critically. 

5’ Closure All together  Extra time: Reflection, questions, or important 

reminders for the next class. 

Extra materials/resources: In the statements activity, there is one slide for each statement with helpful 

phrases and information, in case some students struggle and need help, or to raise the level with those who show 

proficiency. 

Assessment:  

- Formative assessment: Task sheet 1, observation notes and opinion sharing. 

 

16 



 

Lesson 2: “Watching, Discussing, and Reflecting: A Video Exploration” 

Date: Wednesday 

05/03/25  

Schedule: 09:30-10:30 Duration: 1 hour 

Timing Phase Grouping Materials and 

resources 

Activities and procedure 

5’ Introduction Groups 

 

- Guidance sheet 1 

(one for each group) 

Explanation of today’s session. Then, The 

class is divided into groups of 5/6 students 

and chairs and tables are moved around. 

Next, the teacher hands out one Guidance 

sheet 1 for each group. 

10’ Introduction Groups 

 

- Presentation 3 

“Identity crisis” 

- Short film link 

“Identity crisis” 

In the first part of the presentation, the 

instructions are explained: Not to speak 

while other groups are speaking, to use the 

grammar that is requested, to speak in 

English all the time, what they should do 

when there is a pause in the video, etc. It 

is also commented that in each group there 

should be three members who perform the 

roles of a participation coordinator, and an 

idea organizer. 
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40’ Development Groups 

 

- Presentation 3 

“Identity crisis” 

- Short film “Identity 

crisis” 

- Guidance sheet 1 

(one for each group) 

Video activity. Screening of the short film 

“Identity crisis”. The teacher stops the 

video on three different occasions, where 

groups must answer questions, comment 

on what has happened, what they think will 

happen, etc. Then, taking turns, one 

member of the group explains what they 

have talked about. 

5’ Closure All together None Extra time: Reflection on the short film, 

questions, or important reminders for the 

next class. 

Extra materials/resources: None. There should be a variety of levels in the groups, so that they can help each 

other. 

Assessment:  

- Formative assessment: Group work, participation and collaboration. 
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Lesson 3: “Discussing Cases: Difficult Choices, Big Consequences” 

Date: Friday 07/03/25  Schedule: 11:00-11:55 Duration: 55 minutes 

Timing Phase Grouping Materials and 

resources 

Activities and procedure 

5’ Introduction None 

 

- Presentation 4 

“Debating cases” 

- Speaking help 

sheet (one for each 

student) 

Explanation of today’s session. First part of 

the presentation: Introduction, and 

instructions. Then, the teacher hands out 

one speaking help sheet for each student. 
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40’ Development Individually 

All together 

 

- Presentation 4 

“Debating cases” 

- Speaking help 

sheet 

Presentation 4 is projected. There’s a 

specific case presented on the screen. The 

teacher reads it, and students have to 

reflect on it, raise their hand in order to 

participate, and give their opinion. The other 

students listen when a student is speaking, 

and they can support their arguments, be 

opposed, or ask specific questions to them. 

The teacher also has to ask questions to the 

students for them to think critically and 

deeper. At the end of each case, the whole 

class votes on which decision is the final 

one. 

10’ Closure Individually 

 

- Exit ticket (one 

for each student) 

Completion of an exit ticket (in catalan). The 

teacher also reminds that for the next 

session students can bring task sheet 1. 

Extra materials/resources: There is one speaking help sheet for each student with different sentences and 

vocabulary. 

Assessment:  

- Formative assessment: Observation notes, opinion sharing, participation and exit ticket. 
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Lesson 4: “Who am I?” 

Date: Tuesday 11/03/25  Schedule: 16:10-17:05 Duration: 55 minutes 

Timing Phase Grouping Materials and 

resources 

Activities and procedure 

5’ Introduction None - Writing task sheet 

(one for each student) 

Explanation of today’s session. The teacher 

hands out the writing task sheets and 

students should ask questions if they have 

any. 

45’ Development Individually - Task sheet 1 

(students already 

have it) 

- Writing task sheet 

Following the instructions of the writing 

task sheet, students have to do a writing 

about themselves. They can use Task sheet 

1 from session 1 for help, as in this they 

wrote vocabulary about themselves helpful 

for the writing. 

5’ Closure None 

 

None Extra time: Important reminders and 

explanation of the next class. 

Extra materials/resources: There’s a part with helpful phrases like sentence starters to include in the writing. 

The teacher must bring extra task sheets 1 in case some students have not brought theirs. 

21 



 

Assessment:  

- Formative assessment: Observation notes. 

- Summative assessment: Writing task. 

 

Lesson 5: “Speaking with Confidence: Competition Debate” 

Date: Wednesday 

12/03/25  

Schedule: 09:30-10:30 Duration: 1 hour 

Timing Phase Grouping Materials 

and 

resources 

Activities and procedure 

5’ Introduction Groups None Tables are arranged in a “U” shape so that 

everyone can see each other. Students are 

divided into the same teams from the video 

group work. 
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50’ Development Groups 

 

- Virtual 

roulette 

- List of topics  

- Cards 

- Random 

words 

- Assessment 

rubrics 

With a virtual roulette (WheelDecide App), 

the first three teams that have to face each 

other are chosen. The first chosen team 

can choose the topic (from the list) for the 

debate, and the other two teams can 

choose their position (to agree or to 

disagree). Students have a few minutes to 

talk and think about the main ideas to 

discuss. Then, they have to start the 

debate, and all the students must 

participate in some way. Learners have to 

use the cards, and also pick one little paper 

from the box which is a random word they 

have to try to include in the debate. While 

some teams are debating, the other groups 

have to listen in order to assess them with 

an evaluation rubric, and they can also ask 

the debating teams some tricky questions. 

At the end of the debate, the viewer groups 

vote on their favorite team. Next, during 

round two, the two teams that hadn’t 

participated, participate now.  
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5’ Closure All together  Extra time: Reflection, questions, or 

repeating explanations. 

Extra materials/resources: In the list of topics there are helpful phrases and aspects that students can 

incorporate into the discussion. In addition, the cards they have to use may be helpful for those students who 

have more difficulties. Moreover, the use of random words is an interesting challenge for those with a higher level 

of English. 

Assessment:  

- Formative assessment: Observation notes, opinion sharing, participation and peer assessment. 

- Summative assessment: Final debate. 

 

Attention to diversity 

- Diverse materials: Use of varied content (texts, videos, images and real-life scenarios) that reflects different 

learning styles and interests. 

- Inclusive materials: Use of materials that reflect different cultures, races, physical aspects and genders 

- Support materials: Resources such as lists, sentence starters, visual aids, cards and detailed instructions to help 

students at different levels access the content. 

- Clear and accessible instructions: Use of simple, direct language, visual support when needed, repetition and 

checking understanding to ensure all students can follow tasks. 

- Collaborative activities: Group work designed to encourage peer learning, where students can support each 

other in a non-threatening environment. 
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- Open classroom environment: Creation of a safe, inclusive space where students feel valued and are encouraged 

to participate without fear of making mistakes. 

- Open answers: Activities that invite personal opinions, creativity and multiple possible responses, helping 

students feel their perspectives matter. 

- Teaching respect: Explicit modeling and reinforcement of respectful interaction, including active listening, taking 

turns and valuing differing opinions, even when students disagree. 

- Individualized attention: Ongoing observation and informal check-ins to identify individual needs and provide 

specific support, including differentiation and encouragement tailored to each student’s level and personality. 

- Adaptability for different levels: Activities are designed to be flexible and adaptable. Students with a lower 

English level receive support to participate successfully, while those with a higher level are encouraged to expand 

vocabulary, express complex ideas and take leadership roles in discussions or group tasks. 
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3. Reflection on the implementation of the didactic 

sequence and internships 

The implementation of the didactic sequence was very successful and met 

the initial objectives. Students participated actively and responded positively 

to the activities. Their good behavior and engagement greatly contributed to 

the smooth development of the lessons and facilitated the role as a teacher. 

The topics were relatable and engaging for teenagers, and the emotional 

focus of the sequence—particularly around identity, values and 

opinions—proved meaningful and helpful at their age. The emphasis on 

emotional well-being and continuous self-reflection was especially well 

received. Also, students learned in a structured yet dynamic way, with a 

clear progression from self-awareness to confident speaking.  

Although the implementation went well overall, some minor challenges 

arose. Time constraints occasionally forced the adjusting of the pacing of 

certain activities, but they still worked effectively. A notable example 

occurred during the first session: students began asking vocabulary-related 

questions earlier than expected, before I had planned to introduce the 

vocabulary. I decided to adapt in the moment by answering their questions 

directly and integrating the vocabulary explanations into the activity. This 

flexibility allowed the students to feel more confident and supported, and it 

helped the session flow naturally according to their needs. One of the main 

difficulties was managing the differentiated needs of students in the class. 

There was a wide range of language levels, and while many students were 

eager to participate, others struggled due to high levels of insecurity or 

limited proficiency. In fact, some students mentioned that they enjoyed the 

activities but felt unable to participate fully because of these limitations. 

However, it was very rewarding to see that even some of the typically silent 

students contributed during discussions, something their regular teacher 
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also noted. This confirms that when teenagers are given the chance to speak 

about topics that interest them—such as identity, values, or current 

issues—they are often motivated to express their opinions. After all, 

adolescence is a stage where debating and voicing one’s thoughts feels 

especially important. Next, technological reliance was another consideration. 

Many of the activities were designed to use digital tools or online materials, 

but fortunately, I had anticipated possible issues and prepared printed 

materials as a backup. This experience reminded me of the importance of 

preparation and adaptability in classroom management. Furthermore, the 

experience confirmed the value of being flexible and responsive to students’ 

needs. While most activities were effective, a few could benefit from more 

precise timing or clearer scaffolding for vocabulary and grammar. In future 

interventions, I would ensure that key concepts are introduced earlier or 

more explicitly, while still encouraging student curiosity and interaction.  

Moving on, the internship followed a logical and progressive structure. I 

began with occasional interventions in different classrooms, which helped me 

familiarize myself with the school environment, the teachers and the 

students. Gradually, I increased my presence in the class where I would 

carry out the full didactic sequence. Before starting the implementation, I 

delivered a short oral presentation to the students to explain the aims of my 

intervention and to address any questions they might have. This helped set 

a clear context and created a positive and open atmosphere. 

In short, the internship and didactic sequence were a very rewarding 

experience, and I felt confident and comfortable during the intervention. The 

students were engaged, the methodology was effective and the experience 

allowed me to develop both pedagogically and personally. This process has 

reinforced my motivation to continue improving as an English teacher and to 

remain open to adapting my teaching to the real dynamics of the classroom. 
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Appendixes 

Appendix A 

Task sheet template: Getting to Know Ourselves 
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Appendix B 

Presentation 1: Reviewing and Learning Vocabulary: Identity 
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Appendix C 

Posters: I strongly agree! I agree. I disagree. I strongly disagree!  
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Appendix D 

Presentation 2: Discussing Statements: Do you agree? Or disagree? 
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Appendix E 

Guidance sheet: Group Work: Identity Crisis 
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Appendix F 

Short film: Identity Crisis 
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Appendix G 

Presentation 3: Group Work: Watching, discussing, and reflecting on a video 
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Appendix H 

Presentation 4: Debating Cases: Difficult Choices, Big Consequences 
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Appendix I 

Exit ticket 
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Appendix J 

Speaking help sheet for the cases activity 
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Appendix K 

Writing task sheet: Who am I? 
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Appendix L 

Statements translation for the writing task 
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Appendix M 

Virtual roulette for the debate activity: Web Wheel Decide  

 

 

 

 

59 

https://wheeldecide.com/?c1=Team%201&c2=Team%202&c3=Team%203&c4=Team%204&c5=Team%205&time=5


 

Appendix N 

List of topics: Topics for the Competition Debate: The Future 
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Appendix O 

Cards for the debate: Agreement, Disagreement, Asking for Clarification, 

Giving Examples 
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Appendix P 

Random words for the debate activity: 

1. Time machine  

2. Zombie  

3. Penguin 

4. Unicorn  

5. Rollercoaster 

6. Ninja 

7. Desert island 

8. Superhero 

9. Puzzle 

10. Dragon 
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Appendix Q 

Template: Group assessment rubrics for the debate 
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Appendix R 

Template: Student questionnaires  
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Appendix S 

Template: Student interviews 
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Appendix T 

Observation notes: Examples from Session 1 and Session 5 
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